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ANISIITE
r ISASEL idyWas grounded on the assumptions that Instructor and Learners Discourse
QIED)E IANihreaded Discussions (TDs) in online courses is of great importance to
EEiers taking their first online course and that there is a correlation between
IStiICtOFandiearners discourse. This study recognized the importance of ILD for
IEERIErS taking| their first online courses and the vitality of the online learning
m— |tut|on A guantitative path analysis, content analysis, and course evaluation
= “SUlveys were used to conduct this study. Quantitative path analysis procedures were
= == lised torexamine the direct hypothesized relationship between the extent of both
_- -="'_ = instructor and! learner discourse. Content analysis procedures were used to quantify
= [ID. A course evaluation survey included one open-ended question on discourse and
provided' further insight toward the nature of the quantitatively measured
hypothesized relationship. The findings of this study suggest that there is a direct
relationship between instructor and learner discourse in online courses. This
relationship was of practical and statistical significance. The findings of this study
suggest that ILD is of great importance to learners taking their first online course.
Online administrators should expect instructors to facilitate ILD that is interactive,
supportive, enjoyable, timely, helpful, encouraging, motivating, interesting, and

engaging.
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b . Purpose

— I
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IMENBLIIESE Of 1S researchinvasioe contributaexnowledggase about ILD in
ONINENCOUISES. Specifically, thisistudy Was Coleito) answWetwo, research
JUESHENERE)WHEHEONE 0 EIENEAEISInIED UEaEpaloulDNnthElRfilst
ONINENCOLIISEZ and o) TSitherera direct relatignbetween thextent of instructor
AISCONISE and the extent of learner discourse lin@pourses2Answers to these
EEEDCH gUEstions may assist stakeholders ofhtimeanstitition in developing
PragmeliclCD strategies that focus on assistiagrers takindheir first online
SOUISES ANSWErS to these research questions nvayiimalicatiais for course

SUesioniandistudent retention.




T he Research Problem

—

Trie ipsitiiey] of hlgher education |s becommgramea5|nglycompetmve
rnzirkeioleiee Wikl aaiaisel if ey liiiio; geaaellovatipglercicl oleleeligle
SIIEN stltutlon ISt@aining considerable popliaameng thoe seeking a higher
SeNEEnenN. Withinl this competitive marketplace witer educasn, input from
gradi IEaIers inreducation regarding ILD inrthrst online courses Is clearly a

felgioy Jejigreatimpertance for the vitality of torline institition (I.e., student
[elention satistaction, and success).

= f cﬂltatlng LD may effer rich and diverse infortran and knovedge and give

- : _'.—

S Q"“arners a sense ofi belonging and connectednéssitanlinecourses. Facilitating

e

— S5 may provide opportunities for online learneaking their irst online course to
— communicate and refine knowledge.

*  Modern online learners (e.g., Baby Boomers, Geandl, Echo Boorers) may be
seeking higher education through online coursesxioff sufficent ILD. Leaders of
online universities need to assure learners tleat dnganizabns will provide the
highest guality courses facilitated by qualifiedudtly memberable to succeed in
ILD: In order to assist learners taking their fiosiline coursen succeeding online.




Conceptual Eramework

—

Trils sitle ,_IS grounded 0)f] the assumptlons a)| R Bifiactier ofreat Impoertance 1o
learners teudre) tneic firsit online covrsie cglel Gl cnge Sleiilo g gy
SticieRandieanmers discourse. Building ongm@ssumptiondn conjunction
Wiy f—existing esearchliterature, this stuegagnizes thamportance of LD for
NEZErS taking| their first online courses apthb vitality of the online learning
Iristiteiticip).

Resear chi M ethodol ogy

":

IS studys pathranalysis model is grounded on the theotetrhempirial
5 Tesearch literature reviewed. A specific guantrepath analsis model was
-;-'—.“ developed I erder to test and analyze the dingobthesizedelationship between
the extent of instructor discourse and the extétgarners dscourse. Qualitative
data collected from opeended questions from a course evaluation surveg wer
used to provide further insight toward any stataty significant relationships
and/or differences found in the quantitative patalgsis.




Research Design

—
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IMENESEaCher Used guantitative path analysisesbanalysisand course
avelUzitlorn stivays o cordtct il sitiely, OUzliz ozt zlplysis ofdese|tiets
WETERISEU IO eExamines ther direct nypothesized oeistiip betwes the extent of
Jruru 1or asynchrenous discourse and the extdetofier asychronous discourse.
SorLent aiialysis procedures were used on the cemmediated transcripts of
IDSIEtWEEN instructors and learners within sevgnaduate cases in education
ofiEred entirely online by an accredited institotiof higher ducation. Course
BeVallation surveys were used to collect qualitatizea of leaners’ opinions about
B Ihstructor and!learners discourse.

_a--_.“-.pﬁ--
R R
-'!--—-'_".-

i —




S Y

Content Analysis

—

IMENNImER/ datarSoUcCe o thiS study wWas tie eaermediated transcripts
gene-; pyreniinelearners and their Courseucsirs as thy:participated in the
Zsynchronolis-discourse component of their respective online sauWith the
WHEIERE Capacity to archive asynchronoiudiseourse, computanediated
lielserpts provided an ideal means to identify analyze thextent of
SCEynchronous-discourse exchanged among the participants in @ftie online
_-—-_;;-;-'-'} ourses involved in this study. Content analysicedures werased to analyze

B == D5 posted! by learners and instructors in ordeutmtify ILD (i.e., the extent of
—  pothinstructor and learner discourse).




Course Evaluation Surveys. .

IMENEicIpatnefenline educational institutionested for tis study requires
Jeamg IeIrEespond terceurse evaluation survestiquns desiged to assess learner
PEICEPIONS of the administrative, technologicat] mstructimal components of
erenlinereducational institution. Course evahrasurvey gustions included

fFlil) @Siorthe online course and instructor, shéeddners resmmend the online

= urse teranether person, and a question on leap@nion abut instructor and
_-____..,_'_.,- disceurse. The researcher was interastacsilast arvey question. This
_ff_‘.—-:cperlended course evaluation survey guestion was usgevade furher insight
=~ toward the nature of the quantitatively measurgubkiyesized dationship (i.e.,
correlation between ILD) and the importance of lidlearnersaking their first

online course.
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Participants and Setting

—

NEIEE NG consistediof.anionline institutioniiof eI educann offening graduate
BYEIEgEepregiamsinreducanen entrelN onine partCliaing msttutenIs:
(21) 2l e redlted Py the apprepriate acerediting boolythere a& noi residency.

9

rec|uif eiments; () all communications and interactibetween krners and

JrurL 1015 take place online using email and TER@ithe indtutions computer
SEIVE E(@)Rstructors are required to participatasynchroous ediscussion; and
(B)flearmersiare required to participate in asyorobus ediscussions contributing

__.|-

:_ eﬁNeen 5% and 25% of each learsdinal grade. A learner meets the course

___ -=requwements on TDs by posting between one ane ti@sponse®teach question
== posted by the instructor in each lesson or modiémmnline ourse.

. Data Collection

® TJhe researcher collected the aforementioned data from the online
databases of the participating online institution of higher education.
Specifically, the online databases contained copies of the threaded
discussions. The researcher selected randomly 75% of the TDs. The
collected data were saved into a text file which was edited to ensure learner

and instructor anonymity. The edited data were saved into one database
file in order to perform content analysis.




Data Analysis

—

IRRISESItdySiquantitatve pati analysis moedel; bothilearnerastructor
cl]sco__g Were continueus variables. Descriptiggstics wergerformed in order
ivICompliethe leamarsize and the extent of learner discourse (numbkraoher,
PESHNOS); andlthe instructnisize and the extent of instructor discourse (number
]n__s“'_" POS1INGS). Descriptive statistics wes®gerformedo compute the mean

Beid standard deviation of the number of learnetipgs and theaumber: of

= ASirlctor postings.
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; :'_:_*Z:i.path coefficient may report the relative stresgbin weakne®s of the extent of

= instructor discourse on the extent of learner disg®. Path efficients for the
relationship between learner postings and instrymstings wih o = .05 andp <
.05 for statistical significance were calculatede Extent oinstructor discourse

was the predictor variable and the extent of leadiEourse \&s the criterion
variable.




Research Results

CLLlf]i] tzit] /e PJElEE]

L ESEEN0NIthE contentanalysis, there were 14 cisnsiand 24%earners. The
soilenRenalysisrevealed 169 instructpostings and 1,014 learnepestings.
WitiNAESE nUmbers, this studysample size was= 263 participants and the total
NMBERGFEIesiNgs posted by both instructors and' learneswES3.

: ,i_l_%'-blé i presents the descriptive data for [LDndtudes the ®an level and
= Coliiesponding SD. The number of learngostings represents the extent of

e T

- — 5 A S
— asynchroneus learner discourse. The number olictsir epostings represents the
extent of asynchronous instructor discourse.
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Research Results

@liciguiictive Data =
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5 felofle 211 presents the descripuve data for ILD. ltudels the rean leveliand
HestinoSHEpESERiS tiieiextent

rorrgqo'rrr' REESIDINEUIIE

IfESYICHIBNOUS IEAMElr dISCOUrSE. The AUMBEr of InstrePostings
repreh the extent of asymehronous Instructor discourse

Tegle s

J~ f“f‘ff HerPata. for Instructor and. Learner Discourse

Number of
e-postings

M(SD)

Instructors

169

12.07  (9.042)

Learners

1,014

72.43 (32.517

Total

1,183

16.04788 (5.00)




Research Results
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IMENEIalienshiphetween the number ol Instrucippstings;and the number of
lzzirriar dosisies Wels fotrlel i ge of sieisilcal sicjaliflctae s Petifsp)
SulEIClioNVAIUETor therelationship betweenerent of Iesner discourse and
ine e,g [ent of instiuctor discourse was found to £e/63(**) where * =p < .05; **
S 0iEvel (2iailed). The correlation coefficient was positivedlastatisticiy
Significant> Correlation coefficients of determiioatindicatedhat this relationship
Westeipracticallsignificance (the variance inéxéent of lemer postings was

= dS Seciatediwith the extent of instructor postinge R squarehange was .582
B Withi F = 16.695 significant gg= .002. Thus, the data analysis indicated that this

:dlrect relationship was boeth of statistical andcpcal signifcance.

= The relationship between the extent of instructeca@urse anthe extent of learner
disecourse in online courses was found to be oissitzdl signficance ( = .763,p <
.01). The direct effect of the extent of instruadcourse otthe extent of learner
discourse measured the same relationship as theaton betveen these two
varniables (instructor discourse and learner disssuiThe patieoefficient for this
path segment was identical to the correlation ezefit for these two variabless (=
.763,p < .01).




Qualitative Data Analysis

—

Ir) orelefie prowde further insights toward the lioations, ofthe guantitative
fincings awe sirapeitan gossivle juisr e izile =y Sseitenlcao)[cgicloiple
ESIBIISES 10 URelast course sunvey guestion onelsaopinins about instructor
cJ rners discourse. Survey responses to tesigo wereranscribed and
Yedlinte aldatabase for analysis. Exact quogegrasented ithin double
IPElERNMEKS as excenpts. Common keywords alreized in he excerpts.

) q’;‘.‘ isAwas my. first online course. Online discussierereencouraging. The sense
ifselation diminished as | became maietivated and confident. Thanks to the
e aeﬂgomgcommunlcatlon and encouragement from Dr. All questions and
-_i.‘_ SCOMNCErNSs about the course were answeredimelly as well as in aupportive
— manner. Dr... certainly has the talent to know howerngage learners to become
comfertable in sharing weaknesses and concernswifeeling nadequate in their

academic knowledge."
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©nter preiationsand limplications

for-Policy and Practice; s

N HENEIOS e thisIStuEyASUOEESHEHEIE diectiel atonshipietween the
SAENROINISUUCIONr discourse anditherexient anrer discolse in enline courses.
T i_'hdings suggest that learmers: participate nmol LD’ wheaa instructors post
"r]mely‘-'z ilequently te the discussion board. Ehlfeadings aso suggest that the
OJF' aReicommitment of online instructors in promg@tearner scourse Is
IieNant o graduate learners taking their firdiree courselLD is clearly a factor
= aff"& e'at Importance to learners.

_"---;:**" makers, administrators, and faculty may vishse theihdings of this

S

—— -4—-—study In order todevelop pragmatic ILD strate@rd operatioal activities.

= Online instructors need to facilitate ILD that amteractive,supportive, enjoyable,
timely, helpful, encouraging, motivating, interesfi and engadng. As a result,
online course administrators may achieve greatellement andretention rates in

online courses by encouraging and supporting ILDDs.
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Conclusion

—

SENENTREINGS OIFthiS Study suggest that there'is a direct relationshipr between

]ruru tor and learner discourse in online courses. This relationship was of
rrrr a0l andistatistical significance. ILD is clearly a factor of great

1m poltanee torlearners taking their first online course. Stakeholders of the

onL; NnRstitluion should support the facilitation of ILD. Online

mlnlstrators should' expect instructors to facilitate ILD that are interactive,

_-—-_.-_-_—'—v upportlve enjoyable, timely, helpful, encouraging, motivating, interesting,

_fff‘ :aer engaging. These findings contribute to a better understanding of ILD
——  |eading to learner success, satisfaction, and retention.




